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English books are one of the important things in supporting the process of 
learning English for children. In addition, English books are also not officially 
available because English lessons are no longer the main subject in elementary 
schools. Therefore, the purpose of this study is to develop an English textbook in 
accordance with local culture and the 2013 curriculum for grade 3 elementary 
schools. 
This research was conducted using the Research and Development (R&D) 
method based on the Borg & Gall model. This research was conducted by using 5 
stages, namely principle of product development, syllabus development, expert's 
validation, operational product revision, and final product. The instruments used 
in this study were questionnaires, interviews, and validation sheets. Researchers 
used qualitative methods to analyse the data. 
Based on the analysis data from the validation, the data showed that the 
book is valid and can be used. The response from the expert on the validation 
sheet s that the book developed is very interesting and in accordance with the 
learning objectives in each chapter. The researcher suggests that the future 
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Buku bahasa Inggris merupakan salah satu hal yang penting dalam 
mendukung proses pembelajaran bahasa Inggris untuk anak anak. Selain itu, buku 
bahasa inggris juga belum tersedia secara official karena pelajaran bahasa Inggris 
bukan lagi pelajaran pokok di sekolah dasar. Oleh karena itu, tujuan dari 
penelitian ini adalah untuk mengembangkan English textbook sesuai dengan 
kearifan lokal dan kurikulum 2013 untuk sekolah dasar kelas tiga.  
Penelitian ini dilakukan dengan metode Research and Development 
(R&D) bedasarkan Borg & Gall model. Penelitian ini dilakukan dengan 5 tahapan 
yaitu principle of product development, syllabus development, expert’s validation, 
operational product revision, and final product. Instrument yang digunakan 
dalam penelitian ini yaitu kuesioner, interview, dan lembar validasi. Peneliti 
menggunakan metode kualitatif untuk menganalisis data.  
Berdasarkan data analisis dari validasi, data menunjukan bahwa buku valid 
dan dapat digunakan. Respon dari ahli pada lembar validasi menunjukan bahwa 
buku yang dikembangkan sangat menarik dan sesuai dengan tujuan pembelajaran 
di setiap bab. Peneliti menyarankan agar peneliti selanjutnya dapat melanjutkan 
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This chapter gives an overview of the background of the study, the research 
problem, the purpose of the study, the significance of the study, scope and 
limitation, and definition of key terms. 
1.1 Background of The Study 
English is one of the important lessons for young learners. This is based on 
several reasons. First, English is also one of the languages that will be needed in 
the future for young learners. Nishanti (2018) revealed that English plays a major 
role in the global world especially with the renewal of technology starting from 
the fields of education, engineering, health, and others. From this explanation, the 
researcher concludes that English is the important language that is needed for all 
types of work. Second, young learners have a golden age that they can catch the 
learning process quickly especially in learning foreign languages. Young learners 
have differences in the mastery of foreign languages with adult learners. Zuhdi 
(2019) explained that the younger the children, the easier it is for them to master 
foreign languages. Knowledge learned at a young age will be more easily 
accepted than learned at an old age. Therefore, by providing learning English 
from an early age, it will be easier for them to learn it at the next level. Besides, 
the process of teaching and learning English is not easy, especially in teaching 
English for young learners. The English teachers encounter various obstacles in 





different than teaching English for an adult learner. Hardiyanti (2019) explained 
that young learners do not have a reason why they learn English. The teacher 
needs to help them interested in the learning English until they find the reason 
why they learn English. To make them interested in learning process, the teacher 
needs to know about young learners’ characteristics. Besides, finding the young 
learner’s characteristics is not an easy task. The teacher needs some approach to 
know more about their characters. 
Second, the teacher should prepare material for teaching because material is 
one of the tools that are needed to support the learning process. This is in line with 
Wardhani et al (2017), They stated that the material given to students is one of the 
success factors in teaching English for young learners, but making a good material 
for young learner is not an easy task for teacher. Teacher should consider in some 
aspect which is suitable for young learner. Hardiyanti (2019) stated that in 
designing the material, teacher should know the suitable material for young 
learners and has relation in learning language. Zuhdi (2019) also suggested that 
connecting learning process with young learners’ knowledge is one of important 
thing that teacher should associated with.  
Third, English lesson is an additional subject for elementary school children 
in Indonesia. Wardhani et al (2017) explained that English lesson is optional 
lesson that can be taught to young learner in Indonesia. The Ministry of Education 
and Culture has started to stipulate the elimination of English language lessons in 
elementary schools since the 2013/2014 academic year and the implementation of 





year (Maili, 2018). In the 2013 curriculum, English in elementary schools is not 
included in the local content and English lessons can be applied starting from 
third grade to six grade elementary school (Maili & Hestiningsih, 2016). 
Therefore, third grade of elementary school will be the first stage of elementary 
school student to learn English.  
English Textbooks are one of the learning media that can help young 
students to master foreign languages, especially English. English books can be 
said to be very important because English books are guidelines or descriptions 
that can help young students understand the learning which is taught. Hardiyanti 
(2019) revealed that English textbook can increase young learners’ motivation in 
learning English especially English textbook which uses colored pictures and 
familiar pictured that they can find in daily life. It also helps them to understand 
easily in learning English. Because of that explanation, it can be said that young 
learners need textbooks in learning process. 
Therefore, in making books it would be better if the book contained local 
culture so that young students not only get English learning but also get to know 
about culture around them. English books that apply local culture can help young 
students to understand learning because they have elements related to the lives of 
young students and the environment. This is in line with Nurfitriani et al (2018), 
they suggested that Textbook based on local wisdom can facilitate student in 
learning process, because local wisdom is connected with students’ real life and 
individual’s experience. Nurfitriani (2018) stated that Learning objectives that 





English books. Shresta (2016) revealed that local culture refers to the culture of 
the surrounding community which can be a source of knowledge and can 
influence foreign language learning. It can improve the cultural identity of 
students which can also form a sense of nationalism from an early age by 
involving local culture in learning English. Ratri & Puspitasari (2019) stated that 
English books that are integrated with local values are expected to help children 
learn English while getting local values without losing their sense of nationalism. 
Therefore, this is one of the reasons why English textbook based on local culture 
should be developed.  
The researcher will develop English textbook for third grade elementary 
school students based on English syllabus for third grade elementary school 
students that has been developed in previous study. The development of english 
textbook based on local culture and 2013 curriculum for third grade elementary 
school students is conducted to help students especially in third grade of 
elementary school in Batu that still applied English lesson as one of the subjects in 
the learning proses. This textbook can be the guidance for the students and the 
teacher due to there is also no significant English textbook from the ministry of 
education and culture based on local culture and 2013 curriculum. Besides, the 
2013 curriculum requires character building and nationalism in students (Ratri & 
Puspitasari, 2019). This is can be the reason why English textbook should be 
developed based on local culture.  
First, Hardiyanti (2019), in her research entitled developing English 





textbook based on standard competence and basic competence of first grade 
elementary school students. Second, Nurfitriani et al (2018) conducted research of 
thematic textbook development based on local wisdom. Their research develope 
thematic textbook based on local wisdom in Purwakarta Regency. Third, hauriyya 
(2019), her study is aimed to developed English syllabus for elementary school 
students in Batu based on 2013 curriculum and the final product of this research 
can be the guidance to develop English textbook for third grade elementary school 
in Batu. Last study, Wardhani et al (2017) their study was developed by the aim 
of developing English coursebook for second grade of kindergarten. 
From several previous studies related to textbook development, there is still 
no research that develops English books based on local culture for third grade 
elementary school students. Those previous study has different participant with 
this study and different final product with this study. Based on several reasons that 
have been explained by the authors above and some gap of previous studies, this 
research is feasible to do. 
1.2 Research Question 
Based on the explanation in background of the study, the problem of this 
study is what is appropriate English textbook based on local culture and 2013 





1.3 Purpose of the study 
Based on the research question, the aim of this study is developing 
appropriate English textbook based on local culture and 2013 curriculum syllabus 
for third grade elementary school students in Batu.   
1.4 Significant of the study 
Significant of this study are as follow: 
1. For elementary school students in third grade, the final product of this 
research can be used as media to support the learning process and 
motivate them to learn English. 
2. For elementary school English teachers, the results of this study can be 
used as a guide and teaching media to facilitate elementary third grade 
elementary school students. The final product of this research can also 
be used as a reference for creating English textbook for elementary 
school. 
3. For future researchers, this study can be a reference for researcher that 
will conduct the research in the same field as this research and can 
improve the weakness of this research. 
1.5 Scope of The Study 
The focus of this study is the development of English textbook for third 





based on local wisdom in Batu and generally Indonesia that consists of culture, 
ethnics, local tradition, and local history.  
1.6 Definition of Key Terms 
• Textbook 
The textbook refers to an English learning book for third-grade 
elementary school students. This book contains related to learning 
English based on local culture found in Batu and Indonesia in general. 
This book is also designed according to the 2013 curriculum syllabus for 
third-grade elementary school students. 
• Local Culture 
Local culture is everything that is related to the culture of the community 
that has been attached to society from generation to generation in Batu. 
Local wisdom is closely related to culture, customs, history, art, 
historical sites, natural resources. 
• 2013 Curriculum 
2013 Curriculum is an education guide in Indonesia which has three 
domains in the learning process that are affective, cognitive, and 
psychomotor. This curriculum also aims to build the character of students 
and develop students' knowledge. 
• Young Learner 
Students who are starting to learn English at 9-10 years old. In 
Indonesian education, students around this age are usually elementary 






REVIEW OF RELATED LITERATURE 
 
This chapter consists of explanation of some theories related to this 
research. The theories are focus on explanation of Text Book, explanation of local 
culture, definition of young learners, explanation of teaching young learners, and 
the previous study. 
2.1 The Role of Textbooks 
Nurfitriani et al (2018) stated that textbook is important learning media 
which designed based on curriculum. Richards (2001) revealed that textbooks are 
an important part of the language learning process. Textbook is the basis used by 
students as language input in the learning process in the class. Currently, almost 
all learning processes in all parts of the world use commercial textbooks. For this 
reason, it is very important for teachers to learn how to use and adapt books. 
Rahmawati (2018) stated that in accordance with the state of education in 
Indonesia, books are a major part of the curriculum which is suitable for the 
content, methods, and procedures of teaching that are developed in the 
curriculum. In Indonesia, this textbook is designed by the authorities according to 
the curriculum. After the curriculum has been passed, usually many publishers 
issue books according to the latest curriculum. In her research, Setiawati (cited in 
rahmawati, 2018) stated that the characteristics of books consisting of books must 
be in accordance with the needs of students, attractive to students, according to 




In his research, Michel (2018) revealed the function of textbooks. First, an 
informational function, Textbook is a resource of information in the teaching 
content such as language use situation, social life field, culture, and background. 
Second, a systematic function, Textbook separates the teaching material consists 
of school, stage, age, etc. Third, a self-educational function, the Textbook helps 
learners to acquire and motivate them to learn. In his book, Richards (2001) 
explained that the textbook has several advantages depending on the way they use 
in the learning process. Those advantages are the syllabus for a program is 
provided in the textbook, The instruction is standardized by textbook, Textbook 
has material that has been tested by professional, the textbook provides learning 
sources, the textbook can manage teacher's time management, the textbook 
provides accurate language input, the textbook can train teacher who has limited 
experience, the textbook has high standards of design that can motivate student 
interest. From the explanation above, the researcher concludes that books can be 
said to be very important. Textbooks are the main source in the learning process 
that can help students and teachers in carrying out the learning process. The 
learning process will not be directed systematically without textbook.  
2.2 The Importance of Local Culture 
Culture is a way of life of a group that is passed down from generation to 
generation consisting of social habits, religion, language, customs, and arts. 
Language is a part of culture. Therefore, these two things are interrelated. Nieto 
(2010:136) (Cited in Sudartini, 2012) defined culture as the value, traditions, 




location, and social class. Nieto also explained that all people have participated in 
the world by social, history, as well as ethnics, language, race, gender, social 
class, sexual orientation, and other situation related to identity and experience. 
Besides, Nurfitriani et al (2018) argued that local wisdom is a set of values which 
is applied in the community and followed by local community. 
Sudartini (2012) explained that the existence of foreign norms and cultures 
make new generations often behave using foreign cultures. This can also make the 
local cultural values fade away and is abandoned by its generation. Therefore, in 
her research, Sudartini (2012) also emphasized that there needs to be an 
innovative way to maintain national identity or cultural values, namely by mixing 
language learning with the local culture. 
2.3 Integrating Local Culture in ELT 
Margana (2009) stated that local culture is important thing that should be 
applied in the learning process. In his research, he also said that language is a 
reflection of culture itself, therefore it can be said that teaching a language means 
teaching its culture. This is in line with Shrestha (2016) who stated that local 
culture can help students to build their own meaning when they learn foreign 
language. 
Ratminingsih et al. (2019) stated that involvement of local culture in 
learning is important especially in EFL. Margana (2009) stated that the including 
of local culture into language learning can encourage students to be aware of their 




promote their culture by utilizing language in the future. This is in line with with 
Shrestha (2016) who said that the integration of local culture, students will be able 
to promote their own culture when they talk to foreigners and discuss culture. In 
that research, the researcher also reveals that local culture provides students with 
new knowledge about the wider world and builds a sense of responsibility for 
students in their own country. Therefore, it can be concluded that local culture can 
build students’ characteristics and students’ knowledge about culture around them 
and the wider field.  
2.4 The Characteristics of Young learner 
Uysal & Yavuz (2015) stated that at this age, young learners have a high 
sense of enthusiasm and curiosity about new things. Therefore, this age is the 
right time to teach them new language. 
In addition, Pertiwi et al (2019) argued that young learners have various 
characteristics. In the learning process, the teacher will find the character of the 
student who is quiet and hyperactive. These two characters are certainly far 
different. Shy children are very difficult to participate in the learning process, 
while hyperactive children will always be active in participating in every activity. 
Even so, hyperactive children will react if they are not always involved in the 
learning process. 
Sultan et al (2018) also stated that young children have various kinds of 
characteristics. Therefore, teachers must recognize the personality of each young 




other, make noise, annoy their friends, and so forth. Actually, they do this to get 
the attention from the teacher. Therefore, teachers must approach them to find out 
what they need or want. 
2.5 Teaching English for Young Learner 
Anggraini (2018) revealed that are several factors that can be challenges in 
teaching English for young learners. Cognitive development can be the first 
challenge in teaching English for young learners. Teaching young learner 
grammar and inductive teaching is not a good choice. The teachers need to apply a 
situation that is related to the student's daily life. Motivation is the second 
challenge that is often faced by teachers. Finding the student's motivation in 
learning process is an important thing that should be commited by the teacher. 
Students have motivation in learning process when they know about the reason 
why they learn English. In consequence, the teacher should engage them to relate 
the learning process with the things that have a relation with their life. 
Another challenge based on Dick (2015) in teaching English for young 
learners is catching students' attention in the learning process (Cited in Anggraini, 
2018). In this case, the teacher should prepare the material and activities in order 
to maintain students' attention. Another problem that teachers usually face is the 
diversity in groups of students such as different motivations, different learning 
styles, different first language, and different abilities. With this diversity, teachers 




The teacher also should handle young learners based on their diversity (Anggraini, 
2018).  
Rahayu (cited in Anggraini, 2018), based on her research at schools in rural 
area in Salatiga, there are some following cause that can be the cause of difficulty 
in teaching English for young learner.  
• The status of English subject,  
• The teachers’ educational background and competency, 
• The students’ socio-economic background. 
2.6 Previous Study 
This study is conducting by using some previous studies to support this 
research. This previous study also used as a reference for this research. The 
researcher uses four previous studies to support this study.  
The first previous study entitled Developing English Syllabus Based on 
Local Wisdom for Third Grade of Elementary School in Batu by Anna Hauriyya. 
The aim of this study is to develop English syllabus based on 2013 curriculum for 
third grade of elementary school in Batu. This research used development 
research model that is developed by Borg and Gall. In research design, this 
research used 7 stages which modified by Borg and Gall. Those were need 
assessment, principle of product development, syllabus development, expert 
validation, operational product revision, try-out, and final product. The similarity 
with this research is using the same method that developed by Borg and Gall. In 




based on Borg and Gall. Besides, there is the differences with this study that is the 
final product of this study and the present study. In the other hand, the present 
study is the continue of this study. The syllabus that has been developed in this 
study is the guideline in developing English textbook in the present study.  
The second previous study is Thematic Text Book Development Based on 
Local Wisdom that is conducted by Wina Nurfitriani, Sumarmi, and Hariyono. 
The purpose of this study is developing thematic textbook that is valid, 
interesting, practical, and effective. This research developed Thematic Textbook 
for fourth grade elementary School sub theme of “Neighborhood Environment”. 
This research implemented Thiagarajan 4D model in method of research and 
development study. This study used descriptive quantitative and descriptive 
qualitative in analyzing data. There are some differences with the previous study. 
First, the previous study developed thematic textbook for fourth grade elementary 
school students, therefore this study develops English textbook for third grade 
elementary school students. Second, the previous study implements Thiagarajan 
4D model, while, this study uses research and development by Borg and Gall. 
Third, the previous study uses descriptive quantitative and descriptive qualitative 
in analyzing data, beside this study only use qualitative descriptive. In the other 
hand, the previous study also has the similarity with this study that is developing 
textbook based on local wisdom that is similar with local culture.  
The third previous study that conducting by Eka Shintia Hardiyanti entitled 
Developing English Textbook for First Grade Students in Elementary School. 




school students in SDN Pamaroh 1 Pamekasan. In contrast this study developed 
English textbook based on local culture for first grade elementary school students 
in Batu. This research used research and development method which is adapted by 
Borg and Gall model. In comparison, Borg and Gall model is also used in the 
present research.  
The last previous study entitled Developing English Course Book for 
Second Grade Kindergarteners that is conducted by Lely Silia Wardhani, 
Mohammad Adnan, Yazid Basthomy. The aim of this research is developing 
English coursebook for second grade of kindergarten. In contrast, this research 
develope English textbook for third grade Elementary School. In their research, 
Wadhani et al (2017) used research and development by Borg and Gall. This is 
similar with this study is using research and development that is modified by Borg 
and Gall. The final product of the previous study was teachers’ and students’ 














This chapter explains the method that is used in conducting this study. This 
chapter consists of research design, model of development, research procedures, 
data and source of data, research instrument, data collection, data analysis, 
validity of the study. 
3.1 Research Design 
The purpose of this study is developing English textbook for elementary 
school students. In procedure of developing English textbook in this study, the 
researcher use Research and Development based on Borg and Gall model.  Borg 
and Gall (2003) defined research and development as a process that used to design 
new product in the finding of the research. Borg and Gall (1983) stated that 
research and development is research that aims to develop an educational product 
and validate the product that has been developed. The final product of this 
research is English textbook for third grade elementary school students.  
3.2 Model of Development 
Research & development is a development field model that the finding of 
research is purposed in designing new products and procedures which are 
systematically field-tested, evaluated, and refined the meet specified criteria (Borg 
& Gall, 2003). Borg & Gall (2003) stated that there are several steps of Research 





Figure 3. 1 R&D Cycle from Borg & Gall (2003) 
of the product, preliminary product field note, main product version, main field 
test, operating product revision, operation product test, final product revision, and 
implementation. The cycle of Research & Development model by Borg & Gall 













3.3 Research Procedures 
In this research, the researcher adapted the steps of R&D model based on 
Borg and Gall (2003) into seven procedures. There are (1) need assessment, (2) 
principle of product development, (3) textbook development, (4) expert’s 
validation, (5) operational product revision, (6) try-Out, and (7) final product. The 



















3.3.1 Need Assessment 
Need assessment was conducted to find what is teaching material that is 
not available in elementary school students in Batu. The purpose of this step is 
also to know about the needs of students and teacher in the learning process. The 
need of students and teacher consists of characteristics of learners, problem in 
learning process, content and activities that has conducted in the class. This step 
has been conducted by the previous study which conducted by Hauriyya (2019). 
This step was conducted by using questionnaire which is distributed for KKG 





(Kelompok Kerja Guru) English Lesson in Batu and interview which was 
conducted with the cultural expert. 
The questionnaire (appendix 1) was distributed to the 23 members of 
KKG (Kelompok Kerja Guru) English Lesson in Batu. These subjects were 
selected through a random system from public and private schools in Batu City. 
The aim of those questions is to know the problem and the unavailability of 
teaching material in the class. The questionnaire consists of 10 questions. 
The first question is to find out about the importance of English syllabus in 
learning English in elementary schools. The results of the questionnaire show that 
100% of respondents agree on the importance of the English syllabus. The second 
question shows 39% of respondents said that the textbook was already available, 
and the remaining 60% said that it was not yet available. Based on the third 
question, 73% of respondents said that it is necessary to develop an English 
syllabus. The fourth question shows that 60% of respondents have heard about 
English syllabus based on local wisdom and 34% of respondents have never heard 
of English syllabus based on local wisdom. Then, the fifth question shows that 
96% of respondents agree with the development of English syllabus for 
elementary schools in Batu based on local wisdom. Then, the sixth question 
shows that 56% of respondents said cooperative learning, 34% of respondents said 
communicative learning, 43% of respondents used Task Based Learning, 52% 
said Total Physical Response, and 21% of respondents said other methods such as 
Contextual Teaching Learning, Content Based Learning, Topical Syllabus, 





material that is suitable for elementary school students to learn. 34% of 
respondents agree with grammar, 39% of respondents agree with general English, 
91% of respondents agree with text based on local culture. 56% of respondents 
agreed with the conversation, and 7% agreed with other materials such as building 
vocabulary and vocabulary. The eighth question shows that almost all respondents 
agree with the unavailability of English textbooks. The ninth question regarding 
the opinion on the importance of developing an English textbook shows that all 
respondents agree with this statement. The last question shows all respondents 
show that they agree that textbooks based on local wisdom need to be developed. 
The table of the result of questionnaire can be seen in appendix 2. 
The interview (appendix 3) was conducted with cultural expert to explore 
the information about which culture that can be included in the English textbook 
for elementary school students. This study conducted semi-structured interview. 
There are four questions which are related to the appropriate local culture that can 
be applied in English textbook for young learner. Based on previous study, the 
cultural expert is a lecturer in Indonesian education and literature who is an expert 
in the field of literature and culture. He is also a lecturer who understands about 
pedagogy, so he understands the combination of culture and pedagogy. Therefore, 
he was considered competent in conducting interviews related to the topics in this 
research. 
 Based on the result of interview, cultural expert explained that all values 
or local culture can be included in the learning process of English. Seeing that the 





Indonesia are suitable to be included. What needs to be considered is how to 
instill this value so that it can be used at the next level of education. He said that 
basic education is not teaching right or wrong but teaching about the concept of 
good or bad. The cultural expert also added that the thing that needs to be 
included in education is the concept of eco-criticism. An example of this concept 
is the concept of Javanese culture "Mother earth, father of the sky". The concept 
of Javanese culture is a construct of thinking that Javanese society related to the 
shape of the earth is a woman. Therefore, it is called "Mother earth, father of 
heaven" by the Javanese people. In essence, incorporating local culture into 
learning is not discussing how the earth looks geographically but rather refers to 
the value of our society in saving the earth. This is what must be instilled in 
elementary school children. 
 The next topic is about the concrete form of values that can be applied in 
learning English. The informant explained that before entering cultural values, 
you must recognize cultural closeness. The community is a culture shaper so that 
the closer the culture is to the community, the easier it is to apply. All cultural 
values can be applied in all lessons, but there are certain limitations. This can be 
seen from the difference in cultural values between Sundanese and Javanese. 
These cultural values can actually be applied in different areas, it's just that in 
their application there will be a clash of cultures.  
 Therefore, in the application of cultural values in learning, it is important 
to pay attention to the closeness of culture to the community. If you apply English 





applied are Javanese ethnicity. It can be concluded that the cultural values that are 
most appropriate to be instilled and included in learning are the cultural values 
that are closest to your target culture or the culture around students. The transcript 
of interview can be seen in appendix 3. 
3.3.2 Principle of Product Development 
In this research, there are some principles that is used by the researcher in 
designing the product. The textbook focuses on 2013 curriculum syllabus and 
local culture in Batu. The content developed based on syllabus for third grade 
elementary school (appendix 4) which has been developed by the previous study. 
The theme of the textbook is adapted from theme mapping of third grade 
elementary school English lesson from the syllabus that has been developed in 
previous study (appendix 5).  
3.3.3 Textbook Development 
The researcher continued the next step after gained the analysis data from 
the first stage that is need assessment. Based on previous study, the data has been 
taken from elementary school teachers in Batu and cultural expert. In this step, the 
researcher developed the textbook. This product was developed according to the 
results of the analysis of the data collection. The product that has been developed 
in this research is an English book for third grade elementary school children. 
This book was developed based on the local culture in Batu and Indonesia in 
general. This book consists of 8 chapters and is developed according to the basic 





3.3.4 Expert’s Validation 
The researcher needs to validate the product, after the researcher 
developed a product. It is very important to conduct because the researcher can 
find out what the weaknesses of the product that have been developed. Wardhani 
(2017) argued that validation is an important step that can reduce the 
ineffectiveness of the product being developed. In this study, expert validation 
carried out by providing a validation checklist related to content, language, 
design, and general evaluation of the textbooks that have been developed. The 
expert validation cahecklist can be seen in appendix 6. 
3.3.5 Operational Product Revision 
Revision is the next step after the researcher obtained the validity of the 
expert. All data that has been obtained from the expert was analyzed using a 
qualitative descriptive. Then, the researcher revised the textbook according to the 
results of the analysis of the data taken from the expert. This step conducted, after 
the researcher gained comments and suggestion from the expert. Researcher 
revised the product based on expert feedback. 
3.3.6 Try-Out 
Hardiyanti (2019) argued that try-out is used to determine the quality, 
suitability, usefulness, effectiveness of the product being developed which is 
intended for the user. However, in this research, the researcher did not conduct the 
try-out because of the limit of time and not supported condition and situation. 
Because of this, the researcher only conducted the steps until expert validation 





3.3.7 Final Product 
The product that has been developed can be the final product of this 
research and can be used for the learning process in the class after the English 
textbook was validated by the expert. The final product of this study is an English 
book for third grade elementary school which consists of eight chapters. This 
textbook consists of material and exercise. 
3.4 Data and Source of Data 
The source of data in this research was collected through several steps. 
There are need analysis and expert validation. In need analysis, the data are in the 
result of questionnaire and interview from previous study. Besides, in expert 
validation, the data is in the result of comments and suggestion from the expert.  
3.5 Research Instrument 
In this research, there are some instruments that are used to conduct this 
research. Those instruments are questionnaire, interview, and expert validation 
checklist. The participants of this research are KKG (Kelompok Kerja Guru) 
English Lesson in Batu, cultural expert, and an expert to validate the product.   
3.6 Data Collection 
The data that was collected in this research is expert validation by using 
expert validation checklist. The expert validation was conducted to find out the 
validity of the textbook after the researcher developed the product. There are 3 
aspect that is needed to validate. Those aspects are format of textbook, content of 





questions in textbook format aspect, 7 questions in textbook content aspect, and 2 
questions in curriculum suitability aspect. The aspect that is validated in Format 
of textbook are layout of textbook, learning objective, level of reading difficulty, 
font and font size, and design of textbook. The aspect that is validated in content 
of textbook are social life application, instruction, task development, picture 
suitability, student activity, level of student activity, integration of local culture.  
The aspect that is validated in suitability with the curriculum consists of suitability 
with 2013 curriculum, and integration of character building. The expert validation 
checklist can be seen in appendix 6. 
3.7 Data Analysis 
The data collected from the expert validation checklist was analysed and 
changed in the form of a description to make it easier for researchers to make 
revisions.  
3.8 Validity of Study 
Expert validation is carried out in order to determine the deficiencies of the 
product that has been developed. After the author developed the product 
according to the needs and problems that have been analysed based on the data 
collected, the author conducted the expert validation to validate the product. Data 
from the results of the validation checklist was analysed using the qualitative 
description. After conducting overall revision of the product, the product in this 







FINDING AND DISCUSSION 
 
This chapter reveals the finding and discussion of this research. This chapter 
consists of stage of design, stage of development, stage of implementation, and 
stage of evaluation. 
4.1 Research Finding 
In this section the researcher presents design of the product based on the 
results of data analysis and the results of product development based on the results 
of data analysis. 
4.1.1 Stage of Design 
At this stage, the textbook to be developed was designed based on 
previous research related to the development of an English syllabus for third grade 
elementary schools in Batu City based on local wisdom. Besides, this textbook 
was also designed based on the results of questionnaire and interview in previous 
study. After the syllabus has been developed, the next step is to develop English 
textbooks based on local culture in Batu, especially for the third grade of 
elementary schools. The material and theme used in developing this textbook is 
according to syllabus that has been developed in previous research. The theme 
that is used in this stage can be seen in appendix 4. There are 8 themes in this 





care, traditional games, friendship, energy, earth and universe. The syllabus that 
used in this stage can be seen in appendix 3.  
4.1.2 Stage of Development 
 The researcher developed textbooks based on the English syllabus for the 
third grade elementary school that has been developed in previous studies. Based 
on the syllabus, the textbook consists of 8 chapters and each chapter fulfilling one 
basic competency stated in the syllabus.  











 In this research, English textbook was developed with learning objective 
based on English syllabus of third grade elementary school. Learning objective is 
developed based on the six level of taxonomy blooms that are remembering, 
understanding, applying, analysing, evaluating, and creating. Learning objective 
in every textbook was put in the cover of every unit.  









Figure 4. 2 Brainstorming in Chapter 3, Chapter 4, Chapter 5 
 Brainstorming is the first activity that students do before come to the 
material. Brainstorming has a goal so that students have a picture of the material 
to be studied.  
 In unit 1, brainstorming consists of sharing activities with students 
regarding students experience in gardening. 
 Brainstorming in unit 2 contains sharing activity with students about 
electronic devices that they have and guessing pictures related to electronic 
devices. Unit 3, brainstorming consists of some pictures about weather. Students 
are asked to give their opinion about this picture. In unit 4, brainstorming consists 
of guessing picture about room in the house and sharing about student bedroom in 
their house. In unit 5, brainstorming consists of one picture with simple 
conversation about the traditional game. Students are asked to give their opinion 





brainstorming consists of one conversation between the seller and the buyer in the 
fruit store in traditional market. Students are asked to practice the conversation 
with their seatmate. In unit 7, brainstorming consists of four pictures about energy 
in the environment around us. Students are asked to tell their opinion about those 
pictures. In unit 8, brainstorming consists of the lyrics of the song entitled 
“Twinkle - Twinkle Little Star”. Students are asked to sing that song together with 
the teacher. Before that activity, the students are asked about their opinion about 
the sky at night.  
4.1.2.3 Materials 
 
Figure 4. 3 Material in Chapter 5 and Chapter 6 
 Material in this textbook is provided as references for students about 
vocabulary related to the topic in every unit, structure of sentences, and 
expression. Material in unit 1 consists of English vocabularies with the picture 
about animals in the garden. In unit 2, material consists of English vocabularies 





also consists of English vocabularies with the picture about seasons, name of 
months in a year, and name of day in a week. In unit 4, material consists of 
English vocabularies about things in the house especially things in the living 
room, bedroom, bathroom, dining room, and kitchen.  Besides, material in unit 5 
consists of vocabulary and presents continuous tense. There are English 
vocabularies about traditional games and some sentences using presents 
continuous tense. In additional, material in unit 6 consists of expression of asking 
and giving things and expression of asking and giving helps. Then, material in 
unit 7 consists of simple conversation about energy especially the energy that is 
used for car. In the last unit, material consists of English vocabularies about earth 
and galaxy such as sun, stars, earth, moon, etc.  
4.1.2.4 Students Activities 
 
Figure 4. 4 Student Activity in Chapter 7 
 Student activity is provided to train students about what they have learn 





achieve the learning objective in every chapter. Student activity consists of 
listening, writing, reading and speaking activity.  
 In unit 1, there are 6 tasks which are listening and repeating the words 
after the teacher said, matching the picture with the appropriate words, reading the 
text and answering the question based on that text, completing the sentences with 
appropriate words, sticking the picture in the picture of garden that is provided, 
and making a simple paragraph about the picture that they made in previous task.  
 In unit 2, there are 6 tasks which are listening and repeating the words 
after the teacher said, matching the meaning of the words, completing the missing 
letter in the words, writing the simple sentences, reading the conversation, and 
sticking the words based on the appropriate place. 
 In unit 3, there are 4 tasks which are listening and repeating the words, 
matching the words, reading the text and filling with words based on the picture, 
and colouring the pictures.  
 In unit 4, there are 5 parts of activity. The first activity is about the things 
in the living room. This part consists of listening and repeating the words, 
matching the picture with the appropriate words, and arranging letter into a good 
word. The second activity is about things in the bedroom. This part consists of 
listening and repeating the words, matching the picture with the appropriate 
words, and arranging the words into good sentences. The third activity is about 
things in the bathroom. This part consists of listening and repeating the words, 





word. The fourth and fifth activity is about things in the dining room. This part 
consists of listening and repeating the words, matching the picture with the 
appropriate words, and translating sentences into bahasa Indonesia. 
 In unit 5, there are 8 tasks which are listening and repeating the teacher, 
finding the meaning of words, cutting and pasting the picture, filling the 
paragraph with the appropriate word based on the picture, rewriting the text of the 
previous task, filling the crossword based on the picture, writing the simple 
sentences based on the example, and arranging words into a good sentence.  
 In unit 6, there are 3 tasks that are writing the meaning of expressions, 
reading the dialogue and answering the questions based on the dialogue, and 
making simple dialogue.  
 In unit 7, there are 6 tasks which are listening and repeating the teacher, 
writing the meaning of the words, filling the table based on the material of energy, 
arrange the words into a good sentence, filling the blank with the appropriate 
energy, reading the text and answering the questions based on the text.  
 In unit 8, there are 6 tasks. Those are listening and putting the thick on the 
picture that is mentioned by the teacher, listening to the words and filling the 
missing letter, practicing the dialogue with friend, reading the dialogue and 
answering the question based on the dialogue, matching the picture with the 







Figure 4. 5 Evaluation in Cahpter 8 
 Evaluation in this textbook is provided to measure the development and 
progress of students’ ability after they get the whole learning process. In the 
evaluation, the questions are divided into 3 to 4 parts with the different type of 
question. In unit 1, there are 10 questions of multiple choice, 10 questions of short 
answer, and 5 questions of arranging words into the good sentences. In unit 2, 
there are 10 questions of multiple choice, 10 questions of short answer, and 5 
questions of translating the sentences into English. In unit 3, there are 10 
questions of multiple choice, 10 questions of short answer, and 5 questions of 
arranging words into good sentence. In unit 4, there are 10 questions of multiple 
choice, 10 questions of short answer, and 5 questions of completing the paragraph 
with appropriate words. In unit 5, there are 10 questions of multiple choice, 5 
questions of short answer, 5 questions of completing the conversation, and 5 





questions of multiple choice, 5 questions of short answer, 5 questions of arranging 
words into good sentence, and 5 questions of essay based on the text that is 
provided. In unit 7, there are 10 questions of multiple choice, 10 questions of 
filling the sentences, and 5 questions of translating sentences into English. In unit 
8, there are 10 questions of multiple choice, 10 questions of short answer, and 5 
questions of arranging the words into good sentences.  
4.1.2.6 Local Culture 
 This textbook was developed based on local culture in Batu and local 
culture in Indonesia. Local culture that was included in this textbook is based on 
the environment around students. There are 8 themes and local culture that has 
been included in this textbook. The theme and local culture in each theme can be 
seen as following Table 4.2. 
Table 4. 1 Theme and Local Culture of English Textbook 
No Theme Local Culture 
1. In the Garden Plants and animals that is often 
seen around the students’ garden  
2. My Gadget Electronics devices that are often 
used in Indonesia 
3. How is the Weather? The kinds of weather and season in 
Indonesia 
4. Things in My House The kinds of things that are usually 





No Theme Local Culture 
5. My Hobby is Playing Kite The kinds of traditional games in 
Indonesia 
6. Peace and Friendship Asking and giving help expression 
based on Indonesia politeness 
7. Save the Energy The kinds of energy source that is 
usually used in students’ daily 
activity 
8. My Earth The outer space that is usually 
found in archipelago 
 
In unit 1, the local culture of this unit is the plants and animals that is often 
seen around students when they go to their garden or interesting place in Batu 
which has garden concept. The theme of this unit is related with condition of Batu 
that are many residents in Batu city who are a farmer. Besides, there are many 
interesting places in Batu which has flower garden concept. In unit 2, the local 
culture of this unit is electronics devices and the function of this devices. This is 
related with the recent culture that many young learners already using electronics 
in every activity. Therefore, by studying this unit, students can use the electronic 
devices wisely. In unit 3, the local culture of this unit related to the common 
weather in Batu and season in Indonesia. Students can learn about the weather 
what they feel in Batu trough this unit. The local culture in unit 4 is kind of 





about things in their house. In unit 5, local culture about traditional games can 
introduce students about kind of traditional games that is rare to find in current 
condition in Indonesia such as playing kite, marbles, gunny suck race, walking on 
stilt, tug of war, etc. Local culture in unit 6 can make student learn about asking 
and giving help based on Indonesia politeness. Local culture in unit 7 about 
energy source can train students to be wise in using energy such as electricity, 
LPG, gasoline, etc. The local culture in the last unit can train students to realize 
about things in the sky when the look around the sky in a day or night. Students 
also learn how to be grateful for things in archipelago.  
4.2 Stage of Evaluation 
This English textbook is developed based on the expert validation. There are 
some revisions that were done in the developing process. The first revision was 
the front cover of textbook and the design of footer of textbook. The front cover 
of textbook should be design with the characters of Batu city such as the picture 
of “Among Tani building” as the town hall of Batu city and the picture of 
mountains as the illustration of Batu city location. In addition, the footer should 
illustrate the character of Batu city such as the picture of green apple and ferris 
wheel as the symbol of Batu city park. Based on expert validation, the researcher 
should check and revise the grammatical error in the textbook and the instruction 
in every student activity. The instruction should be clear and understandable for 
young learner especially in elementary school. The researcher should give the 
example about how to do the activity so that the students can do the activity based 





Table 4. 2 Expert Suggestion 
No Expert Suggestion Revision 
1. Textbook cover should have 
character of Batu city. 
Add the picture of the mountains 
and building as symbol of Among 
Tani building. 
2. Textbook footer should consist 
of character of Batu city. 
Add the picture of green apple and 
ferris wheel as a symbol of Batu 
city park.  
3. Grammatical should be correct Check and revise grammatical 
errors in textbook which are 
marked by the expert.  
4. Instruction of student activity 
should be clear. 
Revise the Instruction of student 
activity to be clear and 
understandable for students.  
5. Capital letter and lowercase 
should be correct. 
Revise the capital letter and 
lowercase errors. 
6 Brainstorming should be in the 
form of student activity. It is not 
in the form of teacher 
instruction. 
Revise brainstorming into student 
activity in the form of giving 







Based on the expert validation results, this textbook has been declared 
feasible to be applied in English lessons for 3rd grade elementary school students. 
In the format section, this book has the appropriate layout, writing format, and 
objectives for each chapter. The format of textbook was also declared attractive by 
the validator. Furthermore, in the content section, this book is stated to have 
applied phenomena around students. This textbook has clear working instructions, 
has varied activities and appropriate pictures. The tasks are developed according 
to objectives. Student activities have integrated the local culture. Finally, in the 
section on conformity with the curriculum, this book is quite in line with the 2013 
curriculum and contains character education. The result of expert validadation can 
be seen in appendix 6. 
4.3 Discussion  
This part presents the discussion of the finding in this research concerning 
in developing English textbook for third grade elementary school students. In this 
part, the researcher presents about the conducting steps in developing the textbook 
and content of this textbook.  
This research use Research and Development method based on Borg and 
Gall model (2003) with five steps that have been adapted from the theory. Those 
are principle of product development, developing English textbook, expert 
validation, operational product revision, and final product. The need assessment 
was conducted in previous study therefore the researcher started the research from 
the principle of product development step. In this step, the researcher looked for 





English textbook in general. This textbook using English syllabus based on 2013 
curriculum and theme that has been developed in the previous study. The third 
step was developing English textbook based on the result of data from the need 
analysis that has been done in the first step by the previous study. English 
textbook was developed based on the teaching method that usually used by the 
English teacher and the appropriate material for elementary school students. The 
fourth step was conducting expert validation. In this step, the researcher gained 
the weakness of the textbook. Based on the expert validation, the things that shoul 
be revised are cover and footer of textbook, grammartical errors, instruction, 
capital letter, and brainstorming activity. This weakness was used to make the 
textbook reliable to implement in the classroom. The next step was conducting 
operational revision of textbook based on the result of expert validation. After 
conducting operational product revisions and expert validation, the textbook can 
be used as a final product of this research.  
This textbook used task-based language teaching (TBLT). According to 
seedhouse (1999), students and teachers can gain their conception and perception 
about the material by using the tasks. Tasks also help students to connect the 
situation in their real life. Task based language teaching can make students more 
active and creative. It also makes them easily to remember the material trough 
some activities such as repeating, matching, arranging, colouring, sticking, etc. 
Besides, task-based language teaching (TBLT) is also one of the methods that 





Local culture is the value that is included in this textbook. Through local 
culture, students can gain values that are close with their life. Related to Shresta 
(2016), local culture can help students to build their own meaning in the learning 
language and help students to build their responsibility for their own culture. The 
purpose of including local culture in this textbook is to make them aware about 
the evolution of culture around them. It is in line with Ratri & Puspitasari (2019) 
who stated that English books that are integrated with local values are expected to 
help children learn English while getting local values and increase their sense of 
nationalism. 
Besides, material that is included in this textbook is based on basic 
competence in the English syllabus of third grade elementary school. The material 
fulfils the students need to increase their ability in learning language. The activity 
is also given related to the taxonomy blooms level. It was developed starting from 
the low level to the top level of students’ order thinking. Some of activity is also 
based on the three domains of 2013 curriculum. Those are affective, cognitive, 
and psychomotor. Cognitive domain is related with student order thinking. This 
can be seen at the student activity that is organized from the low level to top level. 
Then, affective domain is related with the value and attitude in the learning 
process. Every chapter of this textbook has implemented the affective domain. 
The example of the implementation of this domain can be seen in chapter 6 about 
how to ask something in polite. In the activity, there is the last activity that is 
interesting for students and train student creativity such as colouring, cutting and 








In this chapter the researcher presents the conclusion of the research 
related to the English textbook that has developed in this research. Furthermore, 
this chapter also contains the suggestion for the future researcher, teacher, and 
students. 
5.1 Conclusion 
This research use research and development model by Borg & Gall. The 
final product of this research is English Textbook based on local culture and 2013 
curriculum for third grade elementary school students.  
The purpose of developing this English textbook is because English lessons 
are no longer a compulsory subject at school. So that the availability of official 
English textbooks for elementary school children from the Indonesian ministry is 
not available. In addition, English textbooks are one of the most important media 
in the process of learning foreign languages. This causes many English language 
teachers to make their own learning materials. 
This book is designed based on the 2013 curriculum English syllabus. 
Besides, 2013 curriculum is the latest curriculum used in the learning process in 
Indonesia. This book is also designed based on local culture which is based on the 





while introducing some of the cultures around them, especially Indonesian 
culture. 
The English textbook was developed based on the results of questionnaire 
that is distributed to elementary school English teacher in Batu and interview that 
is conducted with cultural expert. English textbook that has been developed 
consists of 8 chapter. Each chapter consists of learning objective, brainstorming, 
material, student activity, and evaluation.  
Based on the result of expert validation, this English textbook is approval to 
implement at third grade elementary school students. This textbook has interesting 
design and format, clear instruction, and appropriate picture. The content of this 
textbook has integrated of local culture around the students and character 
building.  
However, this research also has the weakness that can be the suggestion for 
the further researcher. This research was only carried out until the validation step. 
This is due to limited time and situation and condition that is not support. So that 
researcher cannot do a try-out on the product that has been developed. Therefore, 
it is suggested that further researchers can do the try-out of the products that have 
been developed.  
5.2 Suggestion 
There are some suggestions related to development English textbook based 
on local culture and 2013 curriculum that is used to support students and English 





1. It is expected for the future researcher to conducting the Try-out of English 
textbook that has been developed in this research at third grade elementary 
school students in Batu.  
2. The next development of the English Textbook is expected to be more 
creative and interactive for students with a variety of interesting student 
activities and including local culture from various regions in Indonesia. Then, 
the student activity should be suitable for students with different ability, 
interest, and learning style. 
3. For further researchers, it is expected that they can make an English textbook 
at another level of elementary school students. 
4. It is suggested that this research can be references for other researcher who 
has the same interest in teaching material development.  
5. It is suggested that English textbook that has been developed in this research 
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Appendix  1 questionnaire 
ANGKET GURU PENGAJAR BAHASA INGGRIS UNTUK SEKOLAH 
DASAR 
 
Pertanyaan untuk ditujukan kepada guru pengajar bahasa Inggris di sekolah dasar 
di Kota Batu. 
Pengantar: 
• Kuisioner ini digunakan untuk mengumpulkan data penelitian 
pengembangan silabus Bahasa Inggris untuk siswa sekolah dasar di Kota 
Batu. 
• Beri tanda silang ( X ) pada jawaban yang anda pilih. 
• Mohon kesediaan anda untuk menjawab semua pertanyaan dengan jujur. 
Penghargaan yang setinggi-tingginya dan ucapan terima kasih kami sampaikan 
atas partisipasi anda. 







2. Apakah selama ini sudah ada silabus sebagai pedoman pembelajaran 


























6 Metode apa yang sesuai untuk pembelajaran Bahasa Inggris bagi SD? 
• Cooperative Learning 
• Communicative Teaching 
• Task Based Learning 
• Total Physical Response 
• Lainnya (sebutkan) 
________________________________________________________ 
 
7 Materi bahasa Inggris apakah yang sesuai untuk dipelajari anak SD? 
• Grammar 
• General English 
• Teks berbasis kearifan lokal 
• Percakapan (Conversation) 
• Lainnya (sebutkan) 
________________________________________________________     
   














10 Apakah Anda setuju jika pengembangan buku ajar Bahasa Inggris SD 


























Appendix  2 Result of Questionnaire 
RESULT OF THE QUESTIONNAIRE 
Question 
Item 
Responses Respondents Related Information due to 
The Questions 
1 Yes  23 100% Respondents: Yes 
No  0  
2 Available 9 39% Respondents: Available 
Unavailable  14 60% Respondents: Unavailable 
3 Yes  17 73 % Respondents: Yes 
No  0  
4 Yes  14 60% Respondents: Yes 
No  8 34% Respondents: No 
5 Yes  22 96% Respondents: Yes 






















52% Respondents: TPR 
 
The others 5 
(21%) 
• Contextual Teaching Learning 
• Topical Syllabus 
















• Integrated/Mix Method 
7 Grammar 8 34% Respondents: GRMR 
General English 9 39% Respondents: GE 
Text Based Local 
Wisdom 
21 91% Respondents: TBKL 
Conversation 13 56% Respondents: CVST 
The Others 2 
(7%) 
• Building Vocabulary 
• Vocabulary 
8 Available 20 87% Respondents: Available 
Unavailable  3 13% Respondents: Unavailable 
9 Yes 23 100% Respondents: Yes 
No  0  
10 Yes 23 100% Respondents: Yes  





Appendix  3 Interview Guideline 
Cultural Observer  
 
1. Bagaimana nilai nilai kearifan lokal yang dapat dimasukkan ke dalam 
pelajaran? 
 
2. Apa saja nilai nilai kearifan lokal di nusantara yang dapat di angkat untuk 
pengembangan Buku Pelajaran Bahasa Inggris di SD  kota Batu ? 
 
3. Apa saran anda terkait dengan pelestarian nilai nilai kearifan lokal dalam 
pengembangan Buku Pelajaran untuk SD di kota Batu ? 
 





















TRANSKRIP INTERVIEW GUIDELINE 
Narasumber : M. Fatoni Rahman, M.Pd. 
 
1. Bagaimana nilai-nilai kearifan lokal yang dapat dimasukkan dalam 
pembelajaran Bahasa Inggris?  
 
Saya kira kalau yang namanya nilai mbak, itu semua bisa dimasukkan. Kan 
namanya nilai, kalau nilai kan bisa berlaku secara general sebenarnya. Jadi kalau 
nilai atau muatan lokal atau local wisdom itu saya kira semua bisa dimasukkan 
dalam pembelajaran Bahasa Inggris begitu, itu yang pertama. Yang kedua, sasaran 
kerja anda itu adalah siswa bangsa Indonesia bukan bangsa Inggris. Kalau target 
dari silabus anda itu adalah bukan bangsa Indonesia baru kita memilih dan 
memilah nilai mana yang bisa masuk atau tidak karena apa ada perbedaan budaya 
tetapi kalau sasaran anda sillabi ini itu kan akan diterapkan di sekolah, siswa nya 
kan orang Indonesia kalau siswanya orang Indonesia kan semua nilai yang ada di 
Indonesia kan bisa dimasukkan itu jawaban saya.  
Mungkin spesifik bagi anda adalah bagaimana ekokritik bumi dan alam semesta, 
bagaimana penanaman nilai-nilai ekokritik sastra dalam sillabi anda ini mampu 
muncul karena apa, yang paling penting dari konsep pendidikan dasar itu adalah 
menanamkan konsep-konsep yang nanti nya akan dibawa sampai pendidikan-
pendidikan selanjutnya begitu. Menurut saya pendidikan dasar itu bukan 
pendidikan benar salah, pendidikan dasar adalah penanaman konsep tentang baik 
dan buruk. Maka, yang perlu anda masukkan menurut saya dalam silabus anda 
adalah konsep tentang ekokritik. Bagaimana masyarakat kita memandang bumi 
sehingga ada istilah dalam konsep kultur jawa itu “Ibu Bumi Bapa Langit” 
contohnya. Itu ada coba anda perdalam itu bagaimana ternyata bumi ini dalam 
konstruk berfikir masyarakat jawa itu adalah makrokosmos dari sosok perempuan, 
maka penyebutannya adalah Ibu Bumi Bapa Langit gitu. Ini kuat sekali kental 
sekali bagaimana masyarakat kita berfikir tentang ekokritik, kalau tadi anda 
membaca bukunya Pak Soni itu secara spesifik ngomong bagaimana masyarakat 





mampu menerapkan budaya mereka dalam menjaga lingkungan. Coba cari 
bukunya Pak Soni Sukmawan Ekokritik Sastra. Itu spesifik dan menarik karena 
yang anda ceritakan tentang bumi. Yang diceritakan kan bukan tentang geografis 
bumi adalah kan tidak karena anda berbicara nilai lokal ya bagaimana cara anda 
menanamkan kepada siswa SD kelas lima itu dasar tapi sudah dalam tataran 
tinggi, bagaimana anda mampu menanamkan konsep-konsep nilai lokalitas ini 
dalam bercerita tentang bumi, wawasan tentang lingkungan. Jadi kan kita tidak 
ngomong tentang geografis bumi terdiri dari gunung ya gak begitu kan. Lebih 
spesifik saja ngomong bagaimana penyelamatan bumi, bagaimana nilai-nilai 
masyarakat kita dalam menyelamatkan bumi dan itu menarik memiliki nilai jual 
karena yang kita tahu bahwa perhari ini perilaku kita cenderung tidak menghargai 
bumi. Kalau anda mampu menanamkan konsep Ibu Bumi Bapa Langit ini luar 
biasa.  
Kalau anda?  
Lingkungan alam, kebun, sosial media, dll.  
Relasi antara gawai dan lainnya itu bagaimana?  
Ini kan kalau dalam kalimat, ada namanya kalimat sepadan dan setara, alam, 
kebun, gawai ini kan tidak setara. Alam, kebun, manusia, itu setara atau alam gitu, 
alam terdiri dari kebun, manusia itu setara. Kalau kebun gawai lah ini, fungsi 
gawai disini apa gitu. Kalau gawai, perilaku laptop, batre, ini ya setara. Atau 
gawai relasinya dengan perilaku konstruk sosial, perhidupan sosial media, etika 
sosial media, ini setara. Kalau gawai dan alam mungkin bisa tapi cuman nanti 
gawai kan hanya sekedar alat untuk menyampaikan ide contohnya. Pembelajaran 
mengenai alam dengan menggunakan telpon pintar, aplikasi apa, ini kan berarti 
objeknya, pelaksanaannya, konsep dasarnya kan tidak itu. Menurut saya, kalau 
bimbingan seperti ini belum tentu benar.  
Kenapa tidak meneliti tentang gawai dalam kehidupan anak kelas tiga SD begitu 
tapi ya harus ada unsur bahasa inggrisnya ya? Harus ada materi bahasa inggris 
gitu ya?  





Iya itu saja, apakah gawai ini sudah bisa menggantikan komunikasi lokal kita 
begitu contohnya. Contohe lek biyen ono kobongan iku gawe kentongan. Saya SD 
itu masih ada rojo molo dan sebagainya jadi kentongan itu ada kodenya. Kalau tuk 
tuk tuk tuk itu kobongan kalau tuktuktuktuk iku banjir jadi ada nadanya. Apakah 
gawai sudah mampu menggantikan ini contohnya. Apakah gawai sudah mampu 
membuat komunikasi yang masih menjaga tentang kontek local wisdom itu 
contohnya. Terutama bagi anak SD. Pengaruh gawai sajalah pengaruh gawai bagi 
kelas tiga SD. Penelitian sekelas disekolahan di SD ini. Apakah ada dampak, 
dampaknya apa. Apakah cenderung anak ini asusial. Kan nanti anda wawancara 
to, anda punya gawai, android, atau hanya sekedar untuk telpon dan sms. Karena 
setau saya ada beberapa keluarga yang anaknya itu diberi hp tapi fungsinya hanya 
untuk telpon dan sms contohnya tidak dalam fungsi yang lain. Kalau iya, 
bandingkan dalam satu kelas ini berapa yang menggunakan hp berapa yang tidak. 
Kecenderungan mereka asusial atau tidak. Bagaimana perilaku sosial mereka, itu 
menarik saya kira.  
 
2. Karena tadi nilai-nilai semuanya bisa ya, berarti keseluruhan nusantara pun bisa 
ya?  
 
Saya kira semua bisa, yang menjadi masalah adalah anda mampu tidak 
menyelesaikan penelitian dengan semua nilai itu? Kan katanya penelitian yang 
baik itu adalah penelitian yang selesai. Itu permasalahannya selesai dan 
penelitiannya selesai ditulis. Lha untuk menyelesaikan masalah ada namanya 
batasan masalah kalau batasan masalah anda tadi adalah nilai nusantara, jadi saya 
yakin bisa gitu ya, semua nilai nusantara bisa diaplikasikan. Pertanyaannya, bisa 
gak anda menyelesaikan skripsi ini? Kan gitu ya, praktisnya begitu.  
3. Kalau dari nilai-nilai tadi wujud konkritnya itu seperti apa ya pak yang bisa kita 
masukkan ke silabus bahasa inggris?  
 
Maka anda harus mengenal kedekatan, ada namanya kedekatan budaya. Semakin 





pembentuk budaya menurut koentjaraningrat. Budaya itu adalah produk dari 
masyarakat. Semakin dekat budaya dengan masyarakatnya, maka semakin tepat 
pilihannya. Saya haqul yakin bahwa semua nilai, nilai local wisdom itu bisa 
diaplikasikan disemua. Meskipun ada batasannya, ada nilai-nilai masyarakat 
etnisitas sunda itu berbeda dengan nilai-nilai masyarakat jawa, berbeda dalam 
aplikasinya. Apakah bisa digunakan? Saya yakin bisa, apa yang digunakan di 
jawa bisa digunakan di sunda juga begitu cuman permasalahannya kan ada 
benturan-benturan culture ini ya, benturan budaya itu. Maka syarat yang pertama 
menurut saya adalah kedekatan budaya dengan kedekatan nilai ini dengan budaya 
sasaran tembak anda. Kalau siswa anda ini merupakan masyarakat jawa, saya kira 
nilai yang paling tepat dan paling mudah untuk dimasukkan adalah nilai-nilai 
lokal masyarakat jawa. Meskipun saya yakin bagaimana masyarakat badui dalam 
mengelola hutan. Itu juga bisa diterapkan oleh masyarakat jawa. Bagaimana jawa 
saja yang ada 9 sub etnis itu ya, di etnis jawa saja kan tidak setara, tidak semua 
etnis jawa itu sama. Contohnya etnis jawa tengger, bagaimana nilai-nilai 
masyarakat tengger itu juga bisa dimanfaatkan oleh etnis jawa. Arek contohnya, 
arek ini wilayah, sosiologisnya Malang, Surabaya Mojokerto begitu ya. Itu dalam 
penelitiannya Pak Yustarto itu dinyatakan.lha ini kan jelas. Maka kalau menurut 
saya nilai yang paling tepat ya untuk anda tanamkan untuk anda berikan untuk 
anda masukkan dalam silabus anda adalah nilai yang paling dekat budaya nya 
dengan budaya sasaran anda itu. Lek masyarakat jawa ya nilainya nilai-nilai 
masyarakat jawa. Lah kemudian terkadang nilai yang berlaku pada masyarakat 
kita ini kan butuh interpretasi lebih to, contoh ojo turu ager-ager dalam 
masyarakat jawa turu ager-ager itu tidur tengkurap. Maka anda kan butuh 
menginterpretasikan ini, opo sih maksude kok gak oleh turu ager-ager. Kenapa 
kok gak boleh. Kalau anda masukkan ini syarat yang kedua, harus anda 
transformasikan nilai yang selama ini abstrak, yang selama ini bisa dipandang dan 
dipahami oleh masyarakat dan kita sebagai orang dewasa itu anda rembeskan 
kepada logika dan kerangka berfikir anak –anak SD. Itu syarat yang kedua. Syarat 
yang pertama adalah kedekatan kehidupan, syarat yang kedua adalah 





pokok e lek ndek jowo ono kayu guede iku mesti di mitosno ono genderuwone, 
lah ini kita bisa memandang ini dari segi klenik contohnya ya, oh makane klenik 
ijeh ono penghunine. Iki kayu iki ono genderuwone, mari ngono disembah, 
dijaluki. Itu pandangan dari segi kleniknya dan pandangan dari segi yang lain. 
Tapi sisi yang lain itu juga memandang bahwa jika kita memitoskan ojo ditebang 
kayu iki soale ono genderuwone, anda bisa memastikan bahwa dimana ada 
beringin itu mesti ono sumbere. Jadi, masyarakat kita itu cenderung 
mengamankan lingkungan alam kita itu dengan membuat mitologi-mitologi itu. 
Kalau anda, anda dari mana asalnya?  
Malang sukun Pak  
Kalau anda?  
Pati Pak  
Mungkin di Malang ini di Sumber Jenong, yang ada ikan-ikannya besar-besar itu 
ada mitologinya, kenapa ikan itu sampai besar. Di Pacinan itu, sama dengan di 
rambutmunti gunung Kawi, itu ikannya besar-besar sama sepaha sayaitu ikannya, 
karena apa, di mitoskan oleh masyarakatnya. Ojo mancing iwak iki, lek awakmu 
mancing iwak iki mati, gitu. Awakmu mati lek mancing iwak iki, karena mitologi 
ini satu sisi memang ini kan mitologi dimitoskan, maka mitos itu terkait sekali 
dari pandangan masyarakat awam terkait dengan klenik gitu. Tapi bisa juga dari 
pandangan ekokritik bahwa mitologi itu dibangun untuk menyelamatkan alam 
sebenarnya. Ini kan sebenarnya upaya kita untuk melestarikan ikan to, dari iwake 
guede2 nglumut ngantikan. Ini ada disekitar kita. Lha bagaimana konsep yang 
sedemikian abstrak ini yang cenderung dipandang miring oleh masyarakat mampu 
anda positifkan dan mampu diterima oleh kerangka berpikir anak-anak SD. Lek 
mbuk omongi iki ojo dipancing iki mati kon, ini mereka akan menerimanya 
lek2an to, utuh2an, lha dalam konsep ekokritik kan tidak begitu juga, anda harus 
mampu merembeskan ini, menyaring, menyederhanakan sebuah konsep yang sulit 







TRANSCRIPT OF INTERVIEW GUIDELINE 
Cultural Specialist : M. Fatoni Rahman, M.Pd. 
 
1. How can local wisdom values be included in learning English?  
I think if the name is values, all of them can be included. It's called value, actually 
the value can apply in general. So, if I think the value or local content or local 
wisdom all of them can be included in learning English, that's the first. Secondly, 
the target of your work is that Indonesian students are not British. If the target of 
your syllabus is not an Indonesian, then we choose and sort out which values can 
enter or not because of cultural differences but if your target of this Sillabi will be 
applied in the schools, the students are Indonesians if the students are Indonesian 
so all of the values in Indonesia can be included that’s my answer.  
Perhaps it’s specific to you is about how ecocritical of the earth and the universe, 
how the including of literature ecocritical values in your sillabi is able to emerge 
because of what, the most important of the concepts of basic education is to 
embed concepts that will be brought to the next education later. In my opinion 
basic education is not really about good and wrong education, but basic education 
is the teaching of good and bad concepts. So, in my opinion what you need to 
enter in your syllabus is the concept of ecocriticism. How the society views the 
earth so that there is a term in the Javanese culture concept "Ibu Bumi Bapa 
Langit" for example. That is what you try to deepen how it turns out that this earth 
in the construct of thinking of Javanese society is a macrocosm of a female figure, 
so it’s called by “Ibu Bumi Bapa Langit”. This is very strong at all how our 
society thinks about ecocritics, if you read Mr. Soni's book it’s specifically talking 
about how the Tengger community secured their culture and how the Tengger 
people were able to apply their culture in protecting the environment. Try looking 
for Soni Sukmawan’s book about literature ecocritical. It's specific and interesting 
because the topic is about the earth. What is told is not about the geography of the 
earth it’s not because you speak about local values, how do you instill to fifth 
grade of elementary school students, it's basic but already to a high level, how can 





environment. So, we don't talk about the geography of the earth consisting of 
mountains, right? It is more specific to say how to save the earth, how our 
society's values in saving the earth and that it attracts have selling value because 
we know that every day our behavior tends to not respect the earth. If you are able 
to instill the concept of “Ibu Bumi Bapa Langit” is extraordinary.  
How about you?  
Natural environment, gardens, social media, etc. What is the relationship between 
the device and the others?  
This is if in the sentence, there are names of equal sentences, nature, gardens, this 
device are not equivalent. Nature, gardens, humans, are equal or natural, nature 
consists of gardens, humans are equal. For this electronic device, garden, the 
device function here is that. For devices, the behavior of laptops, batteries, this is 
equivalent. Or the connection between the behavior of social constructs, social 
media life, social media ethics, is equivalent. If the device and nature might be 
possible, but the electronic device is only the tool to convey the ideas for example. 
Learning about nature using smart phones, what application, does this mean the 
object, the implementation, the basic concept is not that. In my opinion, if 
guidance like this is not necessarily true.  
Why do not take the research about devices in the lives of third grade elementary 
school students, but it must be an element of English? Must have English 
material?  
Yes, so the material is English, but the theme is various kinds of local wisdom.  
Yes, that's all, whether this device can replace our local communication, for 
example. For example, if there was a fire, it can use a sign like a drum made from 
bamboo or kentongan in Java. When I was in elementary school there was rojo 
molo and so on so the drum made from bamboo itself has a code. If tuk tuk tuk 
tuk there is a fire, if tuktuktuktuk there is the flood so there is a tone. Has the 
device been able to replace this example? the device able to make communication 
that still maintains the context of local wisdom for example. Especially for 
children in elementary school. The effect of the device or the influence of the 





class at this elementary school. Is there an impact, what impact will face? Does 
this child tend to be immoral? You will interview later, you have a device, 
android, or just to call and text. Because, as far as I know, there are some families 
whose children are given a cellphone, but their function is only to telephone and 
text, for example not in other functions. So, how many people use the cell phone 
in one class? Their tendency is immoral or not. What is their social behavior, 
that's interesting? 
2. Because all of the values can be included, it means that the whole archipelago 
can do it?  
I think all is possible, the problem is that you can not finish the research with all 
of those values? He said that good research is the research that can be done. The 
problem was solved and the research was written. In order to solve the problem, 
there is a name of limitation if the limitation of your problem is the value of the 
archipelago, so I'm sure you can, all of archipelago values can be applied. The 
question is, can you complete this thesis? practically like that. 
3. According to the values, what is the concrete form, sir, what can we put into the 
English syllabus?  
Then you must know closeness, there is a name for cultural closeness. The closer 
from the culture that you apply to the community, because the community is 
forming a culture according to koentjaraningrat. Culture is a product of society. 
The closer of the culture to the community, the choice is right. I am sure that all 
values, local wisdom values can be applied in all materials. Although there are 
limitations, there are values of the Sundanese ethnicity that are different from the 
values of the Javanese, different in their application. Can it be used? I am sure that 
it can, what is used in Java can be used in Sundanese, so the problem is that there 
are conflicts of culture, yes, the clash of cultures. So, the first requirement in my 
opinion is the closeness of culture to the closeness of this value to the culture of 
your target. If your students are Javanese, I think the most appropriate and easiest 
value to include is the local values of the Javanese community. Although I am 





community. How about Java, there are 9 sub-ethnic groups, yes, in Javanese 
ethnicity it is not equal, not all of ethnic Javanese are the same. For example, 
Javanese ethnic of Tengger, how can the values of the Tengger community be 
used by ethnic Javanese. Arek, for example, this is an area, sociological, Malang, 
Surabaya, Mojokerto, right? In his research, Mr. Yustarto was stated. This is clear. 
So, if I think the most appropriate value for you to include for you to put in your 
syllabus is the value that is closest to its culture to your target culture. If Javanese 
community, the value that can be used is the values of the Javanese community. 
Well, then sometimes the values that apply to our society need more 
interpretation, for example, “Ojo Turu Ager-Ager” in the Javanese community, 
this meaning is sleeping on their stomachs. Then you need to interpret this, what 
is the meaning of “ager-ager”? why it may not do, if you enter this second 
requirement, you must transform the values that have been abstract, which so far 
can be seen and understood by the community and we as adults you infiltrate the 
logic and frame of mind of children in elementary school. That's the second 
requirement. The first requirement is the closeness of life, the second is the 
simplification of the concept. For example, in our myth, why should the banyan 
tree or the big tree in Java there is a ghost. There is an occupant in this tree so let 
us be worshiped, followed. It's a view in terms of its occultism and other 
perspectives. But the other side also views that if we believe don’t broke this tree 
because there is a ghost, you can ensure that where there is a banyan it must be 
sourced. So, our society tends to secure our natural environment by making those 
mythologies. For you, where are you from?  
Malang Sukun, sir  
How about you?  
Pati, sir 
Maybe in Malang, at Sumber Jenong, there are big fishes that have mythology, 
why do they get big. In Pacinan, the same as in rambutmunti gunung Kawi, the 
big fish like my thigh. Beacuse of what thing, this becomes a myth by the 





one side, indeed this mythology is written off, then the myth is very much related 
to the views of ordinary people related to occultism. But it could also be from an 
ecocritical view that mythology was built to save the real world. This is actually 
our effort to preserve the fish too. This is around us. How are these abstract 
concepts that tend to be seen as tilted by the community that you are able to 
reinforce and be able to be accepted by the mindset of children in elementary 
school. You can't talk don’t fishing there because you can be died, they will 
accept it to be complete, because in the concept of ecocritical it is not so, you 
must be able to seize this, filter, simplify a difficult concept into a concept that 
















































dengan tepat.  
 




































kosa kata tentang 
hewan dan 
tanaman yang 
terdapat di kebun  
















































































































there is a 
cat in my 
garden) 
 











































































there is a 


































































































































































4 x 35 menit - Teks book 































































































dengan benar.  
 
- Siswa mampu 
merangkai 






















































































































































yang ada di 
dalam rumah  
- Siswa mampu 
menyebutkan 
benda-benda 









- Siswa mampu 
menuliskan 
letak benda di 
dalam ruangan 



















- Menuliskan letak 








































4 x 35 menit - Teks book 
- Youtube 























































































































































































- Menyebutkan fungsi 













































































































































to be (present 
continous) 
seperti What 
is he doing? 
He is playing 












































































































































































































































































































































































































































































































































































































































energi  pada 












































































































ang perkataan guru 
tentang macam-
macam benda luar 
angkasa 
• Menyebutkan fungsi 














































































you ever seen 





you can see 






















































































Appendix  5 Theme Mapping 







Animals and Plants 
Reproduction 















Climate in Indonesia 
My Family 
Family tree 









Gobak sodor, jumpritan 
Healthy environment  
Go green 
Water, Earth and Sun 
Season in Indonesia  
Friendship 
Honesty 
My environment  
Pets in Indonesia 
Animals and Plants 





Weather in Indonesia 
Safety 
Travel safety 
Earth and Universe 
Save our earth 









Events in Life 
Birthday 
Unity in Diversity 
Bhineka tunggal ika 
Environmental Care 
Use reusable straw 
Bring your own bottle 
Me and Society 
Courtesy 
Invetors 




















My Dream Job 
Tour guide 
Indonesian History 
The origin of Batu 
My School 









































Appendix  7 The Final Product of The English Textbook 
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